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ABSTRACT

This study departs from the usual follow-up study in
these ways. First, the study was directed not just toward deteramining
vhat former students were now doing, but their satisfaction with
experiences at Catonsville Community College (CCC). Second, students
were asked to indicate their satisfaction with various experiences
they had had at CCC. These included the college environment} college
services; courses taken in four areas: social sciences, humanities,
natural sciences, and career vocational and professional courses;
development in the affective domain; and job satisfaction, if they
vere employed. Third, these and other scales which were developed for
this study were subjected to reliability analysis based on a
stratified random sample. On request, a complete copy of the
follow-up study will be loaned from the Office of Institutional
Research. However, the chapter presented is the essence of the
study--the student response. (Author)
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This report contains Chapter 4, "Presentation of Results of the Study,"

---a follow-up of Catonsville Community College entrants from Fall 1966
through Spring 1969. '

This study was funded by a grant from the Maryland State Department of
Education, Division of Vocational Education in order that a model follow-up

st¥?y be designed which could be replicated by other Maryland community
colleges. , ,

This study departs from the usual follow-up sfudy in these ways. Ffirst, _
the study was directed not just towards determining what former students \
were now doing, but their satisfaction with experiences at CCC. Second,
students were asked to indicate their satisfaction with various experiences}
they had had at Catonsville Community College. These included the college '
environment; college services; courses taken in four areas: Social Sciences,
Humanities, Natural Sciences and Career Vocational and Professional courses;
development in the affective domain; and job satisfaction, if they were !
employed. Third, these and other scales which were developed for this study
were subjected to reliability analysis based on a stratified random sample.

More typical=kind3 of information were also sought which included experiences:
of students who transferred to other institutions and those who were employed,
Questions were also asked of all students with regard to their involvement
in such areas as community activities and non-credit educational activities.

Forty-four percent of the student population responded after a second

mailing of the questionnaire and a telephone survey. We found that the

more exposure a student had to the college, the more likely was the student

to respond to the survey. Graduates (68% return rate), students who had com-
pleted more than 37 or more credit hours (60% return rate), and full-time
students (48% return rate), had a greater percentage of return than non-graduates
(39% return rate), students who had completed 1-36 credit hours {34% return

rate) and part-time students (37% return rate). Program area choice did not
affect the return rate; the return rate of career-professional students {(43%
return rate) and transfer students (44% return rate) was the same.

Acknowledging that the impact of the college may well be different upon
different subgroups of students, the data to each question was tabulated

in the following manner: career and transfer students, students who had
completed 1-36 credits and students who had completed 37 or more credits.

The data throughout the attached chapter is presented separately by question,
for career and transfer students and credit hour breakdown is also included
where differences were found.

Upon requesf; a complete copy of the follow-up study will be loaned from
the Office of Institutional Research. However, the attached chapter is
the essence of the study - the student response.

Cheryl Opacinch, Project Director
Dennis Marriott, Research Assistant
Nancy Daﬁ, Secretary

Marie Schoonover, Data Specialist



CHAPTER IV
PRESENTATION OF RESULTS OF THE STUDY

The responses to each of the questions are presented for both
career and transfer program students” plus combined totals. In cases
where the amount of credits earned (1-36 or 37 or more) seem to affect
the responses, the appropriate numeric data is presented in prose form
and occassionally in tabular form. Data is bresented in this manner for
reasons of clarity and brevity.

The data is organized for each question and each hypothesis in the
following manner: reproduction of the question and tabulation of responses,
in percentages and a prose, analysis section. Analysis of the main ques-
tionnaire to which all students were asked to respond is presented first,
followed by the questionnaire for those who had continued their formal
education, the questionnaire for those who were employed and the hypothesis

section.

1. While attending CCC, did you change your curriculum...

Career Students Transfer Students Total Students

Not at all 82% 76% 78%
One time 16% 21% 20%
More than ore time 2% » 3% 3%

Most students did not change their curriculum while attending CCC
and this was true for 6% more of the career than transfer students. Of
tﬁoée students who did change their curriculum, most did so only one
time. Apparently, most students tend to make their program choice prior

to entering the Coilege, yet 23% alter their career or program plans after.

*In the prose section career and transfer program students are most
~usually referred to as career students and‘transfer students.

22



entering, This supports the continuing need for specialized activities
directed towards program choice as the 'career counseling center' project
and the faculty advisement program whereby students can choose an advisor

based on knowledge of his academic, vocational and avocational interests.

’a

-

2. Please check your one primary reason for first attending CCC.

Career Students Transfer Students Total Students

To obtain an AA degree y

Tbefgre transferring 13 33%
0 obtain an AA degree; no . }
further immediate ’ 21% , 6% 1%
educational plans

To obtain training in a
special program or _ 47% 7% 20%
upgrade skills

To take some college Tevel

26%

courses before transferring 6% B 27% 20%
To take some 1iberal arts 39 h
courses which interested me 4% « 4%

To get some college education 102 234 19%

There was an obvious difference in the educational goals expressed
by career and transfer students. Nearly half of the career students said
that they first attended CCC to obtain training in a special program or
upgrade skills, whereas one-third of the transfer students indicated they
~had intended to obtain an AA degree before transferring., 60% of trans-

fer students indicate that they do intend transfer, either prior to or
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after réceiving the AA degree. 68% of career students are either up-
grading current skills or gaining new job skills either by taking

selected courses or by intending to complete an AA program.

An analysis by credit hours completed showed that one-half of the.
students who completed less than 37 credits‘were enrolled efther to
obtain training in a special program or to get some college education,
One half of the students completing more than 37 credits planned to
obtain an AA degree. Thus, the less credits completed, the less likely
was the goal upon entry to CCC perceived to be one of AA degree attain-
ment. Whether this is a function of cognitive dissonance is not known.
Interestingly, 18% of students completing less than 37 credits had

intended upon entry to transfer to another higher educational institution.

The distribution of goal choices substantiate the cften hypoth-
eized view that persons attend community colleges for reasons other than
degree attainment. They mikg questionable the usage of degrees granted
as a measure of output for 573 program areas and suggest that, if account-
ability is to be come a reality, students be asked their goals upon entry
to the college. Beginning with all new entrants during Fall 1973, this
question will be asked on the admissions application. This information

will enable us to match student goals with achievement of these goals

as an output measure.
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3. Please check all of the following educational activities in which
you participated after leaving CCC.

~
B

Career Transfer Total

i ' 7, Students Students Students
High schoo} adult programs 4% 4% 4%
Non-crediticourses at two or four-year colleges 3% 5% 17
Correspondence course 3% 4% 3%
On-the-job>training course 21% 13% 16%
TV Course . 1% 1% 1%
Attended concerts, ballets, theatres, film 22% 31¢% 28%

productibns, lectures
Other 20% 24% 22%
None of the above 25% 18% 20%

The data reveals two interesting differences in participation in
educational activities of former CCC students. 21% of career students
as opposed to 13% of transfer students are involved in on-the-job
training courses. 31% of the transfer students as opposed to 22% of the
career students attended concerts, ballets, theatres, film productions
and lectures. Overall, 7% more transfer students were involved in
educational activities. |

Apparently, transfer students participate in cultural activities
to a higher degree than career students. Former CCC students also
expressed that they continued their education through non-credit
courses in the high school and colleges. An examination of the written
responses to ‘other' educational activities reveals that students tended
to specify formal educational activities, i.e., attendance for credit
courses at another college.
| Most former CCC students do participate in informal educational
activities after departing from CCC. It would be interesting to determine
which and how various CCC environmental factors affect the choice and

level of participation in informal educational activities.
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4. Please check all of the following community activities in which you
you have participated after leaving CCC.
Career Transfer Total
Students Students Students

Junior Chamber of Commerce, community group 4% 29 4%
Political party, political organization 11% 13% 13%
Church group 23% 21% 22%
PTA, school volunteer 12% 12% 12%
Red Cross, hnspital volunteer 4% 4% 4%
Recreation, athletic group volunteer, scouting 22% 24% 24%
Other 244% 23% 232

A review of the responses to this question revealed that most
former students do participate in community activities. Career and
transfer students were much alike in their choice of activities with
participation in church groups and serving as‘a.volunteer in local
recreation or scouting groups being selected most often. Interestingly,
13% of former students were involved in localvpolitical activities and
it is speculated that this is a much larger percentage than would be
achieved among non-CCC students in the community. Students who had
completed 37 or more credits tended to participate in political
activities much more often than those who had completed less credits
(18% and 8% respectively).

It is apparent that former CCC students ser/e their communities
in a variety of ways, much as their community has served them in

contributing to their education at CCC.
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5. How did you locate your first job after leaving CCC?

Career Transfer Totl
Students Students Students

Have not been employed 1% 7% 14%
CCC faculty _ 4% 14 24
CCC counselors 1z - -
Employment agency 3% 3% 3%
. Family or friends 8% 114 10%
“ Your own initiative 22% 6% 354
Held same job while attending CCC 45% 31% 35%

86% of all students indicated they have been employed since le&ving
and nearly half of the career students and one-third of the transfer
students indicated they held the same employment while attending CCC.

There was a marked difference between students who had completed less

than 37 credit hours or 37 or more credit hours on this item. Of those
completing less than 37 hours, 48% indicated they held the same job
while attending CCC and only 23% of those who completed 37 or more

hours indicated that they held the same job. iOf those completing less
than 37 credit hours, 64% of the career students and 39% of the transfer
students indicated they held the same job while attending ccc.

[t is apparent that career students, particularly those who earn
less than 37 credits at CCC, tend to hold the same job and supports the
contention that many students do attend CCC in order to upgrade job
skills,

Of those students who accepted a new job after leaving CCC, most
said they located their job through 'their own initiative.' CCC‘did
not have an active placement office at the time these students attended
the college which quite probably explains the relatively low percentages
indicating CCC counselors or CCC faculty as being responsible for the

location of their first job.
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6. On your first job after leaving CCC, what was your annual full-time

salary before taxes? (IF YOU WERE WORKING PART-TIME, CALCULATE YOUR
SALARY ON A FULL-TIME BASIS.)

Career Transfer Total
Students Students Students

Have not been employed g ‘

- $5,000 to $6,000 38% 41 40%
$6,000 to $7,000 13% 47 14%
$7,000 to $8,000 12% 1% 125
58,000 to $9,000 8% °% 6%
Above $9,000 20% 9% 13%

The'pefcentages of students who have not been employed suggests
that at least some of these students are still enrolled in a college.

Most students, botﬁlcareer and transfer, on their first job after
leaving CCC earned $5,000 to $6,000 annually. 20% of career students
as contrasted to 9% of transfer students earned above $9,000 annually.
Coﬁsidering that many career students responded to the previous
question by stating that they currently held the same job as when
they attended CCC, it appears likely that many of the career students
earning over $9,000 annually fell into this groUp and had acquired the
accompany financial benefits. This is supported by the responses of
those completing less than 37 credits, where 20% indicated they earned
$9,000 or more as opposed to only 5% of those completing 37 or more
credits. Excepting those students who earned above $9,000, it is
interesting to note that the salary distribution of both career and
transfer students was nearly the same. It should be recalled that the
vast majority of surveyed students would have obtained their first job
prior to 1970, undoubtedly; the beginning salary today would be much

higher,
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7. If you have been unable to find employment, the primary reasons is...

Career Transfer Total
Student Student Student

Question does not apply to me , 86% 80% 82%
Salary too Tow 0 1% 1%
Few openings in my field 2% 2% 2%
Military status interfered 3% 4% 3%
Additional educational training is needed 2% 6% 5%
Academic record 0 0 0

Other 7% 7% 1%

Both transfer and career students indicated-little difficulty in
locating employment. Whether this is because they have not sought
employment or because they have jobs they held while attending CCC or
are full-time students at an;ther institution is not available from the
data. It is interesting to note that 6% transfer students and 2% of
the‘career~students indicated that additional education training was
needed. This finding was not unexpected: transfer students may well
‘have job expectations which reauire more education and it is not known
whether career students in this category cohpleted their program.

One may infer from this data that CCC is offering relevant and

good program training which enables students to locate employment.
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8. The following items describe aspects & services of Catonsville
Community College. In the appropriate space to the right of each
statement would you please check the degree to which you were

satisfied.
Low = ratings of 1, 2
High = ratings of 4, 5
(Middle rating, 3,-is not presented)
Career Transfer Total
Students Students Students
Low High Low High Low High
. r % » % % %
Overall quality of instruction 10 62 8 64 9 63
Faculty availability after class 13 66 11 69 12 68
Faculty interest in students 10 67 11 69 11 68
Freshman orientation program 47 27 54 23 52 24
Availability of cultural programs 17 40 25 36 23 37
Assistance finding employment 44 36 49 25 47 29
Counseling for course selection 36 40 40 39 39 38
Counseling for personal problems 23 49 25 52 24 51
Overall college facilities 12 61 14 58 14 59
Facilities in my college program 16 59 19 49 18 62
Student-faculty relationship 9 73 10 68 10 70
Student relationships 10 67 12 68 11 68

Student influence in college decisions 24 40 14 24 24 4
Variety of student extra-curricular

activities : 13 52 18 52 17 52
Variety of student organizations 16 52 20 48 19 50
Academic atmosphere 18 54 19 51 19 52
Overall college atmosphere 12 64 15 63 14 63

This question was designed to service as College Environmental
and Services Satisfaction Index. The Environmental Satisfaction Index
is composed of the following variables: 1}, Overall quality of instruc-
tion; 2, faculty availabi]ity after class; 3, faculty interest in
students; _5. availability of cultural programs; 11, studeni-facu]ty
relationships; 12, student relationships; 13, student influence in

college decisions; 14, variety of student extra-curricular activities;
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- 15, variety of student organizations; 16, academic atmosphere and
17, overall college atmosphere. The remainder of the items formed
the Services Satisfaction Index. Reliability ratings, obtained through

the use of Hoyt's forMu]a, were very high for all scales:

Environmental and Services Satisfaction Index .89
Environmental Satisfaction‘lhdex .86
Services Satisfaction Index ' .76

_Respondents who indicated they did not have experience with the
item were removed prior to the calculation of percentages. For ease
in viewing responses, only high (ratings of 4 and 5) and low (ratings
of 1 and 2) are presented; the middle range (ratings of 3) are deleted.

On the Environmental Satisfaction Index, more than half of the
students gave high satisfaction ratings to these items:

overall quality of instruction (63%)

faculty availability after class (68%)

faculty interest in students (68%)

student-faculty relationships (70%)

student relationships (68%)

variety of student extra-curricular activities (52%)
variety of student organizations (50%)

academic atmosphere (52%)

overall college atmosphere (63%)

On only two of the scale items did students give less than half

high satisfaction ratings:

availability of cultural programs (37%)
student influence in college decisions (41%)
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1t should be noted that, not for one item on the Environmental
Satisfaction Index, did'ﬁtudents giye a majority of low satjsfactipn
ratings—-thg highest percentage was 24%. [t is apparent théf‘most :
students are very satisfied with CCC's environment th that the Edllege's
brimqry concern, that of service to Students,'haﬁ béen achieved.

Responses to this item were also reviewed.in.termslof the number of
credit hours completed. Excludiné the fol1owing excepfions, students
who had'bompleted 37 or more credits were more satisfied than students
who had completed less credits. Possible explanations for this include ~
that students who have completed 37 or more credits are more famil{ar
with'of have participated more in these areas and that their commitment
to the college is greater because they have %nvested more time.

Exceptions include the following items. Students completing less
than 37 credits were more satisfied with the availability of‘cﬁltﬁra1
programs . It {é speculated that many of these students’ were working
fu]lftimg and attending college part-time and would have less time for,
and prob;bly lower expectations for, a variety of cultural activities,
The same may wéii be true for this same group of students who were more
satisfied with the variety of student organizations. In only one
instance, that of the variety of student extra-curricular activities,
was there no difference between students who had comp]gted less than 37

or 37 or more credits.
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On the Services Satisfaction Index, more than half of the students
gave high satisfaction ratings to_these items:

counseling for personal probfems (51%)

overall college facilities (59%)

facilities in my college program (52%)
In two areas studentﬁ gave a majority of medium or high ratings:

assistance finding empioyment (53%)
counseling for course selection (61%)

And in one area, students gave a preponderance of low ratings:

freshman orientation program (52%)

Although the ratings on this scale were not as high as those give on
the Environmental Satisfaction Index, it should be noted that changes
directly affecting these areas have been instituted. We now have an
active placement office, a new academic¢ advisement program and a
revised freshman orientation program. An identiéél survey of students
who have been at CCC after these changes have been made will provide
comparative data with which to evaluate these changes. It is apparent
that the College has respondéd to change in needed areas.

Noteworthy differences among groups occurred in two instances:
students completing less than 37 credits are more satisfied with the
freshman orientation program and career students are more satisfied
with the college facilities in their program than are transfer students.
Given that these students attended CCC during a period of much on-campus
bui]ding‘and prior to the Physical Development Center being located

on-campus, the overall college facility ratings appear to be high.
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Overall, students are satisfied with the services of the college
and in those areas where less satisfaction was expressed, changes

have already been instituted.

Questions 9-12 are identical in terms of items, but ask students
to rate four areas in which they have taken courses: social sciences,

humanities, natural sciences and career vocational/professional.

A }ating scale from 1 (highly disagree) to 4 (highly agree) was
utilized. For ease of interpreation, ratings of 3 and 4 (agree and
highly agree) are grouped together and presented. It is important to
note that the statements used in this index were based upon factors
said to be important in program evaluation from available research,
but do not purport to yield an overall satisfaction index. Instead,
items should be reviewed as to their appropriateness for each area
of courses so that responses can be interpreted meaningfully. For
example, few ratings of agree or highly agree with an index item
may be desirable. tach of the course areas will be presented h

separately followed by a total response chart for the combined areas.



Each section of the following statements applies to the defined area
of courses. Please indicate your degree of agreement with the
statement by placing a check in the appropriate box. If you have

not taken courses in one of the areas, do not rate that area and go
on to the next. ‘

9. SOCIAL SCIENCE: Anthropology, Geography, History,,Political Science,
Psychology, and Sociology, etc.

Combined % of Agree & Highly Agree*

Career Transfer Total
Students Students Students

There was an adequate variety of courses 85 77 79
There was less emphasis on memorizing facts and

more emphasis on analysis 57 53 54
The courses were useful in preparing me for my

future 64 60 61
Faculty stressed the necessity of practical

application of course material 60 53 55
In general, T was satisfied with course in... 78 17 /8

* A four-point scale was used; the percentages presented are an addition
of the top half of the scale.

Adequate reliability, .60, was obtained for this scale using Hoyt's
formula. Overall, 78% of students agreed or highly agreed that they
were satisfied with their social science courses. Most students,
expecially career students, also felt there was an adequate variety of
courses. The smaller percentage of transfer students who felt this way
may be due to those who wished to ﬁajor in one of the social sciences

at a transfer college and were unable to take specialized courses which

interésted them.
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Interestingly, most students felt that the couirses were useful in
‘preparing me for my future', yet a smaller percentage indicated that
analysis and the practicality of course material was stressed. Career
students rated their social science courses highef on each item than
did transfer students and this may well speak to efforts of faculty

to gear their classroom presentations to the needs of students.

Each section of the following statements applies to the defined area
of courses. Please indicate your degree of agreement with the
statement by placing a check in the appropriate box. 1f you have
not taken courses in one of the areas, do not rate that area and go
on to the next.

10. HUMANITIES: €English, Music, Philosophy, Speech, Art, etc.
Combined % of Agree & Highly Agree*

Career Transfer Total
Students Students Students

There was an adequate variety of courses 79 79 79
There was less emphasis on memorizing facts and ‘
more emphasis on ana]ysis 74 74 74
The courses were useful in preparing me for my
future 60 66 65
Faculty stressed the necessity of practical
~application of course material ~ 61 63 62
In general, I was satisfied with course in... 71 78 76

*A four-point scale was used; the percentages presented are an add1tion
to the top half of the scaie

Adequate reliability, .59, was obtained for this scale using Hoyt's
formd]a. Ovefall, most students agreed or highly agreed that they were
satisfied with courses they had taken in the humanities. They also felt
that there was an adequate variety of courses. Students were slightly
less sure, but still agreed, that the courses were useful in preparation

for the future and that faculty stressed practical application of course

materialy
-
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Differenees occurred between transfer and career students with
transfer students being somewhat morefsatisfted with hnmanities courses
and their usefulness in the future. When responses were viewed by
credits completed, no notable differences occurred. It appears that
a student's major area, career or transfer, affects ratings of‘humanjties |
courses. The higher ratings accorded the humanities area by transfer
students may be a function of the role these courses play in the student's
future, particularly of those students wno transfer to a four year
college and major in the humanities.

Each section of the following statements applies to the defined area
of courses. Please indicate your degree of agreement with the
statement by plac1ng a check in the appropriate box. If you have

not taken courses in one of the areas, do not rate that area and go
on to the next. v

11. NATURAL SCIENCE: Astronomy, Biology, Chemistry, Geology, Mathematics,
Physics, Physical Science, etc

Comb1ned % of Agree & Highly Agree*

Career Transfer Total
Students Students Students

There was an adequate variety of courses 83 81 82
There was less emphasis on memorizing facts —%

and more emphasis on analys1s : 53 48 49
The courses were useful in preparing me ‘

for my future ' 63 ' 55 58
Faculty stressed the necessity of practical )

application-of course material 63 60 60
In;genera1 1 was-satiSfied with course 1in.. 71 68 69

*A four-p01nt scale was used; the percentages presented are an addition
of the top half of the scale

An adeqdate reltabi1ity of .60 was achieved for this scale by using
Hoyt's formula. Overall, most students agreed or highly agreed that they-

were satisfied with their natural science courses. Students overwhelmingly
‘ N
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felt there was an adequate variety of courses and also felt that
faculty stressed the necessity of practical application of course
material. Interestingly, more career than transfer students felt
that the courses were useful in preparation for the future which
perhaps speaks to special efforts on the part of natural science
faculty to meet the needs of students enrolled in different majors.
Both career and students who had completed less than 37 credits felt
that there was more emphasis on analysis and less emphasis on memoriz-
ing facts than did the other groups of studenfs. This response may be
a function of the.level of courses taken in natural sciences; surely,
the more advanced courses would require much additional factual learn-
ing than would a general, first year course.
- Bach section of the followirg statements applies to the defined
area of courses. Please indicate your degree of agreement with
the statement by placing a check in the appropriate box. If you

have not taken courses in one of the areas, do not rate that area
and go on to the next.

12, CAREER VOCATIONAL & PROFESSIONAL: Education, Nursing, Engiheering,
‘ Business, other technology courses, etc.

Combined % of Agree & Highly Agree*
i

Career Transfer Total
Students Students Students

There was an adequate variety of cburse 83 73 718

There was less emphasis on memorizing facts

and more emphasis on analysis ‘ 76 66 -7
The courses were useful in preparing me for

my future 81 75 78
Faculty stressed the necessity of practical

application of course material 88 75 81
In general, I was satisfied with course in... 85 73 79

*A four-point scale was used; the percentages presented are an addition
of the top half of the scale, : ‘

An adequate reliability of .59 was achieved on this scale using

Hoyt's formula. Overall, students agreed or highly agreed that they
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were satisfied with courses in career vocational or professional area.
Career students consistently gave higher ratings on each item than did
transfer students probably due to the fact that they were rating

courses in their major area as opposed to “trying out" courses in a
career field which migh apply to many transfer students. It is impor-
tant to note that students also rated professional courses which are

part of transfer programs such as engineering, education and business and
the résponses of these students are included with fesponses of non-
professional program transfer students. This may account for the lower
ratings accorded this course area by transfer students.

The number of credit hours completed also appeared to affect
student ratings in this area. With the exception of ratings on an
adequate variety of courses, students with 37 or more credits consist-
ently agreed more often with the items. This may be a function of both
comitment to courses in one's major area as well as more experience
with courses in this area.

More than in the other three course areas, students agreeﬁ that
they were satisfied with courses in the career vocational and profes-

sional area and found them useful in preparation for the future. This
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suggests that courses in this-area have relevance for all students who

enter the college and that students acknowledge this relevance.

- Overall chart which includes total responses...in four Areas of
Study

Each section of the following statements applies to the defined
area of courses. Please indicate your degree of agreement with
the statement by placing a check in the appropriate box. If you

have not taken courses in one of the areas, do not rate that area
and go on to the next.

Total Responses in Percentages for Combined
Ratings of 'Agree' and 'Highly Agree' in
Four Areas of Study ‘

Career
Social Natural Vocational &
Sciences Humanities Science Professional

. % )
There was ap adequate
variety of courses 79 79 82 78
There was less emphasis on
memorizing facts and more

54 74 49 71
61 65 58 78
necessity
applicatio
material . 55 62 60 8]
In general, { was satisfied
with courses in... 78 76 69 79

Remembering that differences occurred in responses between career
and transfer students and between students completing less than 37 hours
and more than 37 hours, a total response chart is presented. Overall,
students were most likely to agree that the natural science area had

an adequate variety of courses; that the humanities area emphasized
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facts less and analysis more; that career vocational and professional
courses were most useful 16 preparation for the future, that faculty
in this area stressed more the necessity of practical application of
course material and that they were most satisfied with these courses.
The data suggests that if we were to select an item upon which
to improve it would be that of emphasizing analysis more and memoriz-
ing facts less. This item was based upon Bloom's hierarchy of learn-
ing where one mpves'from the simplistic level of learning facts to
a higher level of learning where aralysis occurs. The data also
suggests the usefulness of courses in preparing students for their
future is directly related to more emphasis on analysis than memoriz-
ation and to faculty stressing the practical application of course
material. Perhaps this is one item that deserves sbecial attention,
13. Please check to what extent each of the following was IMPORTANT
to your plans or decisions to come to Catonsville Community College

Combined % of Important & Very Important

Career Transfer Total

" Students Students Students
Your parents 26 30 28
High school teachérs 12 9 10
College location : 70 80 77
Collegé reputation 52 58 56
Friends ; 25 31 29
High school couhselor ' 12 13 13 -
CCC Admission Officer/representative 16 19 18
Costs of College 64 78 14
Specific program at CCC 89 52 64

Students ygre asked to rate possible influences on their choice of
CCC on a four-point scale ranging from ‘not important' to 'very

important.' Ratings of ‘important' and ‘very important' are combined
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and rankings are presented for ease of interpretation. On four of the
nine possible influences over‘ha]f of the students agreed that they

were 'important' or 'very important’: college location, costs of college,
specific program at CCC and college reputation.

Of particular note are differences between transfer and career
student responses. Transfer students indicated two main reasons for
attendance at CCC: college 1o§ation and costs. Career students 6ver-
whelmingly indicated that they attended CCC for a specific prbgram;
their second major influence, 20% lower, was college location. It is
apparent that career programs attract many students to the college and
that students are aware of the availability, of the program. The low
influence ratings they accord to high schoof counselors and CCC admis-
sions officers may be misleading; surely, tﬁese are two sources from
which potential students learn about progriﬁZofférings at the college.
Credit hours completed did not appear‘to<affect responses to this
question.

Since career students do choose to attend CCC because of a partic-
ular career proéram, this underlines the importance of keeping high
school counselors and potential students aware of both current and new
career offerings at the college. Because our college students are
increasingly from the adu]t population, dissemination of program
information should increasingly occur in various community media.
Perhaps specialized dissemination activities, such as ‘career evenings'
or seminars on career planning could also be directed toward the adult

population.
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The following two questions were designed to measure affective
growth while attending CCC and satisfaction with that growth. The same
items and scale, from 1 (highly disagree) to 4 (highly agree) afe used
for each question. Question 14 asked students to rate the items in
terms of 'while at CCC' and question 15 asked students to rate the items
in terms of 'if I were to attend CCC again.' For ease of interpretation,

only combined ratings of agree and highly agree are presented as well as

the rank for each item.

1N

The following statements describe experiences you may have had or
now desire to have had at Catonsville Community College. In the
appropriate space to the right of each statement would you ‘please

check the degree to which you agree or disagree with each state-
ment. ‘

14. WHILE AT CCC: Combined ¥ of Agree and Highly Agree

Career Transfer Total
Students Students Students

I became more aware of why others
believe and act as they do 52 60 58
I learned to weigh the pros and cons of

various courses of action before I made ‘

a decision 66 65 65
I began to feel mcre personally respon-

sible for my actions. than I had in the

past 59 64 62
I learned to set goals that were suited
to my abilities 66 62 63

| made more attempts to develop relation-
ships with students than I had in the

past 46 53 51
I became more tolerant of differing view-

points on issues of interest to me 69 76 73
I was more concerned with my own, rather

than others' evaiuations of my accom- -
plishments ’ - 70 68 68

Using Hoyt's formula, adequaté reliability (.64) was obtained for

this scale. Overall, students feit'that they had grown in the affective
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area while at CCC. Although the rankings of items shows that they
usually varied by only a few percentaée points, students felt that
they had grown most by becoming more tolerant of different viewpoints
and being moré concerned with their own, rather than others', evalu-
ations of their accomplishments. |

Students also felt that they learned.to weigh various courses
of action prior to making a‘decisidn, set goals more suited to their
ability and feel more responsible for their actions. Students felt
that they had grown least in understanding others and developing
more relationships with students, |

S1ightly less than half of the career students indicated that
they had attempted to develop more relationships with students and
this was also true for students who had completed less than 37 credits.
The only other instance where less than half of the students (those
completing less than 37 credits) noted that they had gran was on the
item dealing with understanding others. |

This is the first attempt we have made to assess growth in the
affective area and, as evidenced, it was accomplished by utilizing
students' perceptions in retrospect. The more ideal method, whereby
students would be asked valué or attitude questions on entrance to
and exit from the college, and differences between be measured, should
be done. By not using the more ideal method, we must acknowledge

that 'perceptions in retrospect' accurately reflect actual growth.
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Next, students were asked to what degree they would have 1iked

to have grown in these same areas.

The following statements describe experiences you may have had
or now desire to have had at Catonsville Community College. In
the appropriate space to the right of each statement would you
pleise cgeck the degree to which you agree or disagree with each
statement.

16, IF I WERE TO ATTEND CCC AGAIN:

Combined 2 of Agree & Highly Agree

Career Transfer = Total
Students Students Students
[ would try to be more aware of why others
believe and act as they do 57 66 63
I would try to weigh more carefully the
pros and cons of various courses of

action before making a decision 71 76 74
['would try to be more personally respon-

sible for my actions 66 72 70
[.would try harder to set goals that are -

suited to my abilities 77 77 77
[ would make more attempts to develop _

relationships with students 62 68 64
I would be more tolerant of differing

viewpoints on issues of interest to me 68 73 71

[ would be more concerred with my own
rather than others' evaiuations of
my accomplishments 70 76 74

Using Hoyt's reliability fo}mula, adequate reliability (.68) was
, obtained on this scale. Overall, students were much more in agreement
as to the degree they would like to grow in the affective area as
opposed to how they had grown measured by the previous questibn. With
one exception, more students said they would like to grow more in each
area listed than felt they had grown. The highest percentage of
students (73%) agreed or highly agreed thét 'while at CCC they became

more tolerant of differing viewpoints on issues of interest to me,'
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whereas 71% agreed or highly agreed that they would wish to grow more
in this area if they were to attend CCC again.

Students as a whole felt that they would like to grow more in
each of the areas l{sted--particularly, 'trying harder to set goals
that are suited to my abilities.' Interestingly, this is the only
affective growth area in which career, transfer, students earning less
than 37 credits and 37 or more credits agreed. In all other areas, .
transfer students and those who had earned 37 or more credits indicated
that they desired to grow more. [f we were to choose one of the
affective areasin which we should help students to grow, it probably
should be that of setting goals congruent with abilities. Whether
these goals refer to organizing required papers and projects in a
realistic time frame or makiny realistic career goals, we should be
aware that students have expressed a need for Sssistance.

One may conclude that, although students felt that they had
grown in the affective area while at CCC, they also felt that they
would like to grow more. One may speculate that the more a student
grows personnally, the more that student is sensitive to the desirous
of further growth.

From the responses to these questions, we can only conclude that
students have grown in the affective area and they desire to grow
further. Whether one particular facet of the college environment

is responsible for this growth is nct known, nor is the degree to
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which these students would have grown had they not attended a college.
We must conclude that the college as a whole contributes to this
growth and, perhaps, plan future studies which isolate faptors at

CLC conductive to ihis growth as well as assess the degree of growth

for which the college is responsible. ’

1

Students Who Transferred

Overall, 54% of the students who responded to this survey attended
another educational institution after leaving CCC.‘ 33% of all career
program students and 63 of‘a1) transfer program students indicated
that they had transferred to another institution. Because career
students tend to transfer to a much lower degree than transfer students,
the credit hour dichotomy was subdivided by program area:

Credit Hours Completed at CCC

Students | 1-36 37 or more
Career Programs 30% 38%
Transfer Programs 44% 80%

The results were particularly surprising in terms of the number
of students who transferred. Responses to a previously discussed
goals question indicated that students who attend CCC do so for a
variety of goals. 57% of the students indicated plans to transfer to

another educational institution and 54% of all students did indeed
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transfer. Given the nunper ofyoccurrences'which can interfere with
_ plans to transfer, it appears‘that students whdﬁgttend CCC do achteve,L -
at least in, th\r lnstance the1r stated educatlonal goals
lt is apparent also that a large portlon of career students--
those enrolled in presumably term1nal programs--are choosing to
transfer. . This points to a need for’ tont1nued program articulat1on

L

in career areas, ' S -

‘The data also shows that not only program area, but: number of ;
credits completed tends to affect transfer of students - The more
credits both career and transfer students completed, the more tikely
they were to transfer Perhaps those with spec1f1ed goals to transfer t
did complete more credit hours; but 1t is also llkely that CCC~

om

encourages students to continue the1r educatlon

Table l. Since leaving CCC, have you attended..
(Check all which apply) e

. T . Career | ~“Transfer Total
Students Students Students

Another community college

T 16% - 9% - . 10%
Four-year college or university: ‘ 65% 18% 76%
Graduate or professional school - 8% 9% 9%
Vocational School 11% 4% . 5%

The vast majority of former CéC students, 76% who have .attended
another educational institution, choose a four-year college or universtty.
65% of career students and 78% of transfer students attended a four
year college or university. A larger percentage of career students, 16%,
as contrasted to 9% of transfer students chose another community college.

Although most of the students who responded to this questionnaire had
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not had time to accumulate enough credits to allow them to enter
graduate or professional schools, 8% of the career students and 9% of
the transfer students indicated they had done so. It was not surpris-
jng to find that morg career students than transfer attended a
‘,vqgational school. Over 75% of students attending a vocational school
‘ had>comp1eted less than 37 credits at CCC.
Credit hours completed affected choice of transfer institution
. with those.studen;s cémpleting 37 or more credits tending both to
have attended'a four year college or university and graduate or
_professional school.
~ Table 2. Were the institution(s)

(Check all which apply)

Career Transfer Total

] Students Students Students
Towson State 20% 29% 27%

UMsC 9% 14% 13%
Maryland at College Park 13% 17% 16%
Other Maryland Community College or :

University 39% 24% 27%
Qut-of-state institution 18% 16% 16%

When CCC students transfer, they gre most likely to attend an in-state
institution. Overall, 84% went to an in-state college or university.
Anticipating this response, students were asked specific institutions
to which they might have transferred. 27% attended Towson, 13% gttended
UMBC, 16% gttended the University of Maryland at Cd]]ege Park and 27%

attended Maryland community colleges or universities.
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60% of the transfer students attended Towson State, UMBC or
University of Maryland at College Park as opposed to 42% of the
career students. This may reflect the differential needs of career
and transfer students. While these institutions may fulfill the
academic needs of transfer students in terms of program areas, perhaps
there are other educational institutions in Maryland and out-of-state
that better fulfill the vocationa) needs of career students. For
example, the University of Baltimore encourages career student
transfers by limiting the loss credit.

We also looked at career and transfer students in terms of the
number of credits they earned at CCC. As expected, those who had
earned 37 or more credits were more likely to attend Towson, UMBC or
the University of Maryland at College Park. This is true for both
transfér and career students.

Table 3. To what extent did your major at CCC relate to your

major at your college of transfer?
Career Transfer Total

‘ Students Students Students
Same 43% 2% 50%

Different, but related e 35% 32% 33%
Different & unrelated 22% 15% 17%

One half of former CCC students who transferred to another educa-
tional institution remained in the same pruyram; however, transfer
students were more 1ikely to do so than career students. Approximately
one third of both career and transfer students eﬁtered different, but

related programs. A smaller percentage of students entered different

50



end unrelated programs; however the percentage of career‘students who
do so is greater than the’percéntage of transfer students. Those
stuaents earning less than 37 credit hours - be they career or transfer
students - are more like]y to enter a different or. unrelated program
than students who have comp1eted 37 or more credits at CCC. However,
83% of all respondents entered a program either the identica]_pr

related to the program in which they had been enrol1ed‘at cce.

Table 4. How many semester hours earned at CCC were not accepted
for transfer credxt’

Career Transfer Total
Students Students Students

All semester hours accepted 3/% 47% 45%
Lost 1-6 hours 21% 35% 33%
Lost 7-12 hours ' 18% 11% 13%
Lost 13-20 hours . 1% 5% A 5%
Lost 21-30 hours ‘ o 8% 1% 2%
Lost more than 30 hours 8% 1% 2%

Hopefully, the need to ask this question, at least of students who
transfer to public, in-state co]]eges,‘will be alleviated since the
adoption of the Maryland Council of Higher Education Transfer Policy.
This policy, which will go into effect this year, enables students
transferring an associate'degree to a four year public college or
university to transfer their degree and be placed at junior standing.

45% of students who transferred to other institutions had all
their semester hours accepted. An additional 33% lost only between 1 |
and 6 credit hours. This speaks highly to the articulation that has
been deve]oped with transfer institutions and to efforts made to inform

students of the trahsferability of courses.
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It should be recalled that most CCC students transferred to either
Towson, UMBC or the University of Maryland at College Park. Arficulation
with these institutions is quite obviously a well functioning process.
It seems likely that the percentage of students who lost 12 or more
hours when they transferred were those who had changed their ﬁrograms.

A higher percentage of transfer students had either all their -

. semester hours accepted or lost less than 6 credits than dig career.
students. Recalling that more career, than transfer students* totally
changed their major qrea,‘the greater ]o;s gf credits by transferring
career students may wellApoint to the ﬁeed for more articulation in
the career program area and the recognition that career programs are
no longer to be considered solely as a terminal course of study. This
is not to say that a career program student doés not prepare for a
career upon departure from CCCS but rather that career students have
‘exercised options to continue their education and undoubtedly will

continue to do so.

Table 5. What was your overall grade point average at your
college of transfer? ,
Career Transfer Total,
Students Students Students

To 2.0 5% 8% 1%
2.1 - 2.5 - 27% 29% 29%
2.6 - 3.0 29% 37% 35%
3.1 - 3.5 . 27% __20% 21%
3.6 - 4.0 " ¥ 6% 8%

93% of all respondents reported they had earned above a 2.0 average
at the college to which they transferred. Thus, only 7% of respondents

reported a grade point average of less than 2.0 which might be considered
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one placing them on academic probation. Ovarall, nearly a third of
all students who transferred reported an average above 3.0 which {is
much higher than anticipated. Neither credit hours completed nor
program area at CCC appeared to affect academic average at transfer
institutions. However, a slightly higher percentage of career
program students earned above a 3.0 average than transfer students.
It is apparent that CCC students perform academically very well,
perhaps exceptionally well, at their transfer college. Undoubtedly,
both excellent preparation at CCC and developed articulation methods

contribute to the performance of transfer students.

Table 6. To what extent did CCC prepare your for additional
academic work?

. Career Transfer Total

' Students Students Students
Not satisfactory 12% 10% 11%
Satisfactory 68% - 65% ‘ 66%
Extremely satisfactory 20% 25% 24%

Responses to this question, substantiate one reason as to why
students are performing so well at transfer colleges. Overall, 90% of
all transfers indicated that CCC prepared them for additional academic
work to a 'satisfactory' or 'extremely satisfactory' extent. -Both
transfer students and students who had completed 37 or more credits
at CCC gave 'extremely satisfactory' ratings to a larger extent thani_ R
did career students or students completing less than 37 credits.
This may be partially explained by responses to a previous questidi

in which both career students and students completing less than 37

credits indicated that they major in totally different programs at
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their transfer institution. It is apparent that CCC teaching faculty
are not only preparing students academically well, but that students

acknowledge their excellent preparation.

Table 7. Have you received one or more of the following degrees?

Career Transfer Total
Students Students Students

Associate of Arts or Science 33% 32% 327
Bachelor's 21% 27% . 26%
Master's i 37 1% 17
Doctorate ' 0 0 0
Certificate 8% 5% 6%
Other professional degree 47 22 s
Not-to-date 54% 49% 5%

Given that many students who transferred to other educational
. institutions would not have had time to complete degrees, still half of
the students had managed to do so. This was tru "o a slightly less
degree for transfer students and to a considerabiy i1¢: degree for
students who had completed less than 37 credits.

6% of students who transferred had earned certificate degrees,
one-third had earned associates, one-quarter had earned bachelor's
and 3% haa <arned a master's or professional degree. The more credit
hours completed at CCC, the more 1ikely\a,student was to have earned
an associateland bachelor's degree. Although there were no significaat
differences between career and transfer students, this in itself was
expected. One-fifth of the career students had earned bachelor's
- degrees which again demonstrates that career students are exercising

‘educational optjbns beyond a terminal degree.
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~ It is apparent that CCC students are completing degrees beyond the
Associate in Arts and further studies will follow-up individual entry

classes in order to control further the time it takes to complete degrees.

Students Kho Are Currently Employed

{ 63% of all respondents were currently employed. More career than

transfer students and more students who had completed less than 37 credits

than 37 or more credits were employed. o

CURRENTLY EMPLOYED STUDENTS

Career Students 69%
Transfer Students 61%
Less than 37 Credits Completed 65%
37 or More Credits Completed 61%

Total 63%

1. The most accurate relationship between your program at CCC and job is...

Career Transfer
Students Students Total

program helpful & directly related to job 51% 21% 32%
program helpful but slightly related to job 29% 44% 38%
program not helpful, but slightly related

to job 6% 6% 7%
program not helpful and not related to job 14% - 28% 23%

80% of career students and 71% of transfer students indicated that
their program was helpful. Most career students felt that their program

was also:directly related to their job; whereas most transfer students

indicated their programs were slightly related to their jobs.
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Twice as many transfer as career program students indicated that
their program was not helpful and not related to their job. This was
not unexpected: career program students come to the college with, in
general, defined career objectives and take courses accordingly.

There were not any apbreciable differences in the responses of students
who had completed less than 37 or 37 or ware credit hours. This further

substantiates that program area, career or transfer, affects responses.

to this question.

2. Did you hold your present job while attending CCC? .
{Check "Yes” even 4§ you worked part-time at that job while attending
CCC and are now working full-time.)

Career Students Transfer Students Total

Yes 48% 36% 40%
No 52% 64% 60%

Not surprisingly, more career than transfer students and more
students who had completed less than 37 credits than those who had com-
pleted 37 or more credits indicated that they had held their present job
while they were attending CCC. Career studénts and those who had com-
pleted less than 37 credits indicated to a much larger degrge than any of
the other Sub-groups that they attended CéC td upgrade skills and 1£
would seem uﬁ%%kely that they would remain 1n the same position. It was
also anticipaéed that a "yes" responseftb;tﬁié §uestion, indicating "job
longevi ty", would tend to heighten the current salary reported in the

next question. : o
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3. Your current salary in annual terms before deductions, is...

Career Students Transfer Students Total
4 4

£ % 4

below $5000 8 18 14
25001-to 26000 13 16 15
6001 to $7000 16 12 13
$7001 to $8000 . 11 -~ 19 16
$8001 to $9000 15 N 13
Above $9000 37 24 28

Overall, 70% of the respondents indicated that their salary was in

excess of $6000 annually and nearly 60% indicated that their salary was
in excess of $7000 annually. Of the various salary breakdowns provided,
28% of former students checked above $9000 annually.

| Of the four sub-groups, career students and students who had completed
less than 37 credits tended to have higher current annual salaries. It
is suggested that these two factors are interrelated: That career
students as a whole and students who come to the college to.upgrade ski]]s
(as represented by those that complete less than 37 credits) tend tolé
larger extent to have held thejr present job while they were attending

the college and, therefore, earn higher salaries in part based on longevity.

4. Is your current job located in ...

Career Students Transfer Students Total

2 2 x

Baltimore County 41 41 41

Baltimore City ‘ 28 217 27
Washington, Prince George or

Montgomery County Area - 5 7 6

Other Maryland location 20 1; 1?

Out-of-State 5



Nearly 70% of the students responding to the survey indicated that
they were now employed in Baltimore County or Baltimore Cfty. Not motre
than 10% are employed out-of-state. This substantfates that the college
is preparing students to meet local job needs and that the county and

~state is being reimbursed through productivity of former CCC students for
educational expenditures. There were no appreciable differences in the

locations of jobs among the four sub-groupsf

5. Did your education at CCC assist you in... .
' : % OF YES RATINGS *

Career Transfer

Students Students Total

being able to get along with persons

different from yourself 59 62 62
deepenlng your self-understanding 69 7 n
increasing your theoretical understanding of

skills required by your job 88 79 79
increasing your ability to perform skills

required by your job . 82 75 75
obtaining your job 48 76 76
obtaining salary increases and/or promotions 49 . 44 44 .

* A 'Yes', 'No','Not Anplicable' scale was used.
Students in all sub-groups, particularly those who had completed

37 or more credit hours, felt that their education at CCC assjsted them

in being able to get along with persons different from themse]vaé and
deepening their self-nnderstanding. The majority of students, and
particularly career students, indicated that their education at CCC had
assisted them by increasing their theoreiical understanding of skills
required -by their job and by increasing their ability to perform these

. E skills. Only a majority of transfef students and Studenfsfwho had COmpléteda_
» 37 or more credits felt that their education at CCC had helped them in

‘obta1n1ng‘the1r Job Th1s was not surpr1s1ng since many career students ‘~a315;:{




and students who had completed less than 37 credits had indicated they
held the same position while studying at CCC. Not quite.half of the students
who responded felt that their education at CCC had assisted them in

obtawnlng sa]ary lncreases and/or nrnmotions.

Overall, former students said that the1r educatlon at CCC benefited
§ them, part1cu1an1y in areas of theoret1ca] knowledge, ski11 performance,

self understand1ng and human relation ski]]s o : (\~ .

TR A - .
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6. P]ease rate your satisfaction with your present job .

ZZ,QJ'-» éomb1ned Ratinqs of Satisfied & Héghly Sat sjjgg !

. - . - Career - lransfer ‘ RIETOR
i : -+« ., Students Students Total
M , ‘ R 1 z /.
Salary is g&bd | b 77 872
There-is an-opportunity to advance ‘ 75 737 74
There is an opportuntty for salary e ' .
to increase ' 85 81 782
+ Fringe benefits are good ‘ - 82 79 80
- You enjoy your job - -: 88 .84 .- 85
- - You make new friends on the Job - 92 .92 - 92
You communicate ea511y with superiors 89 C 91 90
You feel your JOb is important - 87 80 »83”

. * A four- po1nt sca]e was used; the perCentages presented are an add1tion
of the top ha]f of the sca]e .

3 ».

“This quest1on was desxgned to serve as a job sat1sﬁact10n index. Thei”””*““i;“
're11ab1]1ty obta1ned, .594 from Hoyt‘s formu]a was part1¢ular1y good for™
a scale of fh1s sort" Overa]], students were sat1sf1ed’ or 'highly
'n‘sat1sf1ed' with each item-on the Job satzsfaction sca]e.i In most instances

career students were more satisfied than transfer students and students.who |

it had comp]eted ]ess than 37 credit hours were more. satisf1ed than students

~;who had completed 37 or more credits Students were most sat1sf1ed with .;?ff

the. opportunxty to make new friends on the Job and ‘to easi)y 9ommunicate :»*‘wﬁ?-f

iiwith superiors than w1th salary and opportunitv for advancement >Fortunately,




most indicate they enjoy their job and that they feel their job is

important. They are also optimistic in feeling that there is an oppor-

" tunity for-their salary to increase.

Conclusion * -
) . - ’

To condense the ‘tindings of this study would be a disservice to
‘ j_;« ‘both" student and’ reader tany differences were. found in responses to‘the -
?TSurvey,among students in the‘four sub-groups'and these differences, as
well as”similarities, require.careful scrutiny if we are to make use of
"<£he§é7fina1n§s" However, if there is one word that sums up the Catonsville
Community Co]]ege students who participated in this survey, it is diversity.
 The College draws students from a wide variety of sources, with a wide T
vuviudiverSity of ages, backgrounds, -and goais and transfers them on to many
“ different. ro]es of work and study The value added by Catonsvil]e G
Conmunitythoiieoe 1n this process can only be hinted at by such 1ndicators5k
as job satisfaction earning power conmunity participation, continued
non coiiegiate education, success rates in coiieges and universtties. and‘e
‘ part1c1pation in ‘Tocal government. In generai, students. 1ndicated they
‘were well satisfied with the Co\lege s.their education, #s bearing on
~their employment and/or performanoewag other‘colieges,'and'the environment
and manyvservicestatonsviIle Communi ty gollege of fered them. |
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1. While attending €CC, did you change your curriculum .., '

Q7 [ NS oan
(1/2) 11 One time
(1/3) [] Morce than one time

2. Please check your one primary reason for first -attending CCGC.

(2/1) [] to obtain an AA degree before transferring
(2/2) [1 to obtain an AA degree; no further immediate educational plans
(2/3) []) to obtain training in a special program or upgrade skills
. (2/4) [] to take some college level courses before transfoerring
(2/5) [] to take some liberal arts courses which interested me
(2/6) [} to get some college education

53.1 Blease check all of the following cducational activitices in which you
participated after leaving CCC.

(3/1) () high:séhodl‘adult programs
3/ [} non-credit courses at two or four-year colleges
(3/3) 11 correspondence course

(3/4) {] on-the-job training course

(3/9) [] TV course

(3/6) ] attended concerts, ballets, theatres, film productions, lectures
CYZINN othur (please specify):

(3/8) [] none of the -zbove

4. Pleasc check all of the following community activities in which you have
participated after Teaving CGC.

(4/1) [} Junior Chamber of Commerce, comnunity group
(4/2) [] Political party, political organizatian
(4/3) [] Church group
(4/4) [ PTA, school vuluntecr
T (4/75) {] Red Cross, hospital volunteer
b < (4/6) 1) Recreation, athletic group voluntecr, .scouting
(4/7) {] Other (please specify):

FullToxt Provided by Eric [EERCIRIKIERSATCE




5. How did you lucate your first job after leaving CCC?

(5/0) {] have not been employed
(5/1) {] ccc faculey °
(5,2) [] CCC counselors
(5/3) {} eaployment ageacy
(5/4) ] family or friend
(5/5) [] your own initiative

{]

(5/6) held same job while attending CCC

6. On your first fob after leaving CCC, what was your annual full-time salary before taxes?
(IF YOU WEKRE WORKING PART-TIME, CALCULATE YOUR SALARY ON A FULL-TIME BASIS.)

(6/0) [] have not been employed
(6/1) [] $5,000 to $6,000

(6/2) [] $6,000 to 57,000

(6/3) (1 $7,000 to $8,000

(6/6) (] $8,000 to $9,000

(6/5) [} Above $9,000

1. 1f you have been unable to find employment, the primary reason is ...

(7/0) [) question does not apply to me
/1) [) salary too low

(7/2) {] few openings in my field

(7/3) [] military status interfered

(7/4) (] additional educational training i{s needed

(7/5) {) academic record

(7/6) [] other (please specify) -

8. The followlné items describe aspects & services of Catonsville Community College. In the
appropriate space to the right of each statement would you please check the degree to which
you were satisfied.

- ' No Experience Highly Highly
With Item Dissatisfied Satisfied
: 0 1 2 3 4 5 .

1. overall qualfty of instruction (] -1 [y t}y 11 11 (/1)

2. faculty avatlability after class {] ] (a0 o @2

3, faculty interest in students {1 (] [ 1 (1 @/3

4. freshmen orientation program @] (] (1 0 (1 0 @6/

5.  availability of cultural programs () {] [ R 0 T O O B (8/35)

6. assistance finding employment (] (] (3 0 {1t «(8/e)

7. counseling for course selection (1 [} 0 o 0 e

H :

8. counseling for personal probleuns (] (] : R B A O B (8/8)
9, overall college facilities (1 (1 (r o 1 0 /9
10. facitities in my college program (] [] (y ¥y 1 1 (8/10)
11, student-faculty relationships {1 () (o 1 871D
12.  student relationships 11 (1 (1 11 (1 [} (8/12)
13, student influcnce in college decisions () . [} (111 61 {1 (8/13)
14. -varlety of student vxtra-curricular activities |[] t] DU R B (] (8/14)
15, variety of student organizations : ] 8| (000 "(8/15)‘ﬂ
16, acalemic atmasphere o ] ‘ e ‘ O (1 1] [l; ) (8/15)_
17, averall collige atmosplicré ; ‘ E 1) - R 0o n (8/117)




Each section of the felluwding statements applies to the defined area vf CouUrses .
' Peease (ndicate youn chhL 05 agreement with the statement by pfacing a check 4in

the appropréate bex,  If you have 1ot taken counses (n one of the arcas, do not
aate thet arca and qo on tu the next,

9. SOCIAL SCIENCES: Anthropology, Ccography, Hlatory, Polit{cal Sctience, Psychology,
and Sociology, ctc.

. Highly. Highly
Disagree Agree
2 k| 4
1. There was an adequate varicty of courses ¥ {) [] () (9/1)
' 2, There was less emphasis on memorizing facts and .
more emphasis on analysis () () (] i (9/2)
3. The courses werc useful in preparing me for
my future t) (] (] (1 (9/%)
4. Faculty stressed the necessity of practical
application of course materlal , (] [ (1 (1 (9/4)
5. In general, I was satisfied with courses in
Social Sciences (] 0 -0 (] (9/5)

10. HUMANITIES: English, Musfc, Philosophy, Spéech. Art, etc.

1. There was an adequate variety of courses . {1 (1 () (@] (10/1)
2. There was less emphasis on memorizing facts and

more emphasis on analysis (] {] {) (] (10/2)
3. 'The courses were useful in preparing me for

my future () (1 {] (} (10/3)
4, Faculty stressed the necessity of practical

application of course material [ I (] (] (10/4)

5. In general, 1l was satlsfied with courses in
Humanities () () 9] (1 (10/5)

11, NATURAL SCIENCE: Astronomy, Biology, Chemistry, Geology, Mathematics, Meteorology, Physics,
’ Physical Science, etc.

1. There was an adequate variety of courses (] {] () {] (11/1)
2. There was less emphasis on memorizing facts and
more emphasis on analysis () (] (] (1 (11/2)
3. The courses were useful in preparing me for
my future () {} (1 (] (11/3) .
4. Faculty stressed the necessity of practical
application of course material 0 11 (1 0 (11/4)

5. In general, I was satisfied with courses {n .
Natural Science _ (] (} (] N (11/5)

ation, Nursing, Engineering, Business, other

12. CAREFR VOCATIONAL AND PROFESSICNAL: Educ
technology courses, etc.

1. - ‘There was an adequate variety of courses (] tl 11 () (12/1)
2. There was less emphasis on memorizing facts and
. more emphdsis on analysis [] {1 (] (] (12/2)
»
3. The courses were useful in preparing me for
my future- {] (] 0 g (12/3)
P 4. Faculty stressed the necessity of practical

application of course materfal §] (] (} {1 (12/4)

S« 'In general I was satisfied with courses in L ~ :
Career Vocatlonal and Professional ’ S Y (a0 0 (12/5)




[
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13, Please check to what extent cach of the {ollowing was INPORTANT to youtr plans or decisions
to come to Catonsville Compunity College.

1
NOT SLICHILY VERY ‘
IMPORTANT IMPORTANT IMPORTANT IMPORTANT
i 2 3 4
Your parents {1 1. 8! 0 (a/n
High schoo} teachers [} [) [} [} {12/2)
‘ College loration [} i) i1 8] (2/M
. f&\ College reputation (] {1 {1 | (12/4)
¥ Friends ¥ {1 ) [] {) {(12/5)
& : . High school counselor (] (1 (] (1 (17/6)
CCC admissions offlcer or representattve I} i1 i il (127%)
Costs of college (1 (1 (1 (] (12/8)
Speci{fic program at CCC {1 1] 11 @] (1279
Other (please specify): 1 [} [} [) {(12/10)
The followeng statements desendbe expeadences 'you may have had on now desére tu have
had at Catunsvifle Community Co€lege. In the appropriate space to the right of cach
statement woeuld you please check the deghee to wiich you aghee ot disagree with eadh
slatement.
HIGHLY H1GHLY |
14, WHILE AT CCC: . DISAGREE AGREE
1 : 2 3 4
I became more aware of why others bel{eve .
and act as they do () 8] {} () {14/1)
1 learned to weigh the pros and cons of various . L
courses of action before I made a decision (] (i {1 (] (14/2)
1 began to feel more personally responsible
for my actfons than ! had in the past [] 8 1) [} (14/3)
1 learned to set goals that were suited to
my abilltles {1 {) (1 {1 (1474)
1 made more attempts to develop relationships
with students than I had in the past 8! {1 {) i) {14)3%)
1 became more tolerant of differing viewpoints
on issues of interest to me [) 1 () 3] {14)6)
1 was more concerned with my own, rather than “a
others' evaluations of wmy accotplishments (. 8 , (] [] (14/7)
15, IF 1 WERE TO ATTEND CCC AGAIN: s
I would try to be more aware of why others believe
and act as they do (] ] [ 11 (15/1)
1 would try to weigh more carefully the pros and cons of
varlous courscs of action before making a decision {) {) {) RS (15/2)
1 would try Lo be more personally responsible
for my actions (] 1 4] {l (15/1)
I would try harder to set goals that are suited :
to my abilities . i) i) [ {1 (1574)
I would make more attempts to develop ,
relatjonshiips with students {] (} (] [l (15/5)
I would be more tolerant of other students' . , , ‘
views : ‘ {) ;] [} (1 (15/7¢) .,
1 would be more concerned with my own, rather : by
than others’ cvaluatfons of my accomplishments (] S {1 {1 (15/1}
i ' ) A
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.CURRENTLY EMPLOYED |

PLEASE ANSWER THE QUESTIONS ON THIS PAGE ONLY IF YOU ARE CURRENTLY EMPLOYED
1, The most accurate relationship between your program at CCC and job is ...

(J1/1) [] program helpful and directly related to job =
(J1/2) [] program helpful but slightly reiated to job L e
(J1/3) {} program not helpful, but slightly related to job

(J1/4) [} program not helpful and not related to job

N Did-you hold your present job while attending CCC?

{Chock "YES' even {§ you worked part-time at that job whife attending CCC and are now
working fuif-time)

g2/ [} Yes
(Ja2/2) |) No

3. Your current salary in annual terms before deductions, is ...

(33/1) [} below $3,000

(J3/2) ] $3001 to $6,000

(J3/3) [] $6001 to $7,000 .
(13/4) (] 57001 to $8,000

(33/75) [] $8001 to $9,000

(J3/6) [} Above $9,000

4% Is vour current job located in ...

(J4/1) [] Baltimone County .
{34/2) [] Baitinore City
(J4/3) (1} Washinpton, Prince George or Montgonery County Area

{(J4/4) 1] Other Maryland location
(1475) (] e-ctf-state

5. Did vour oducddation at CCC assist you in ..,

teing able to ge: along with persons different from yourself NO {} YES [] (J5/1)
deepening your. celf-understanding No [} tES [} (J5/2)
inrreasiap your theoretical understanding of skills required by your job '
NOT APPLICABLE {] . No (]  YES (] (J5/3)
increasins your aovility to perform skills required by your job . R
NOT APPLICABLE {] NO (] YES'[} (J5/4)
chtaining vour jeb o . NOT ARPLICABLE (] NO (] YES [] (J5/5)
ohtaining walary incrrases and/or promoticns NOT APPLICABLE (] NO {] YES [} (J5/6)
. FPleasr rate your sav =faction with your present job,
Highly Dis- Highly
Dissatisfied Satisfied Satisfied Satisfied
falarvy is good (1 (] {1 (1 (Je/1)
Taerc §is an epportunity to advance {1 [] 1] ] (J6/2)
S There ls an opportunity for salary ta iocrease  [) [] (] [} .{J6/3)
iy fringe bedefirs are good 1] (1 (] (] (J6/4)
C Y Yeou enjoy your job {] [l {1 {) (J6/5)
= Y-u mable new friends cu the job {1 {] (] (1 (J6/6)
fou communicate eazily with superiors (] {] [} () J6/17)
You fee!l yaur job is Imsortant . (} {] (1 (] (J6/8)

& 7. The Ofrfice of Institutionsl Ressarch is planning further studles that will help CCC meet
the n<eds of students. - If in one of these §tud1es, we would need to ceatact your employer,
wou'd you giva your bermission? ( , e
el Aol ST '

A L y

NAME OV EMPLOYRR - - A
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CONTINUED EDUCATION g

PLEASE ANSWER THE QUESTIONS ON THIS PAGE ONLY IF YOU HAVE ATTENDED ANOTHER SCHOOL *
OR COLLEGE AFTER LEAVING CATONSVILLE COMMUNITY COLLEGE.

1. Since leaving CCC, have you attended ...
{Check all which apply)

(Ti/1) (] another community college
(T1/2) [] four-year college or university
(T1/3) (] graduate or professional school
(f1/4) {] vocational school: -

2. Were the institution(s)
(Check ald which apply)

Towson State

(t2/1) (] .
(T2/2) {] UMBC

(12/3) {] Maryland at College Park

(T2/4) (] Other Maryland Community College or University

(T2/5) [] Out-of-state institution

3. To what extent did your major at CCC relate to ybur major at your college of transfer?
(T3/1) [] Same
(T3/2)- [} Different, but related
(13/3) [] Different & unrelated .
S 4, How many semester hours earned at CCC were not accepted for transfer credit?
Y. (T4/1) [] all semester hours accepted
(T4/2) [] lost 1 = 6 hours
(T4/3) [) lost 7 - 12 hours
(T4/4) {] lost 13 - 20 hours
(14/5) ] lost 21 - 30 hours
(T4/6) [] lost more than 30 hours

5. What was your overall grade point average at your college of transfer?

(T5/1) (] to 2.0

(T5/2) [] 2.1 - 2.5
(T5/3) [1 2.6 - 3.0
(T5/4) {) 3.1~ 3.5
(15/5) {] 3.6 - 4.0

6. To what extent did CCC prepare you for additional academic work?
-~
(T6/1) [] Not satistactory ‘ N
(T6/2) []-Satisfactory
- (T6/3) [] Extremely satisfactory

7. Have you received one or more of the following degrees? _ !

. Other professional degree
{Not to date;’: o

‘(T7/l) [} Associate of Arts or Science N
’(T7/2)5[],Bachelor s Degree
- (T7/3) [] Master's Degree
(17/4) [} Doctorate
] Certificate
e
) 1




